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The Staff and Educational Development Association (SEDA) is the professional association for staff and educational developers in the UK, promoting innovation and good practice in higher education. SEDA is seen by many as the shaper of thought and initiator of action in staff and educational development, not only in the UK but in the international domain also. SEDA has been at the forefront of helping higher education to cope with change through our work with teachers and staff and educational developers. As an association we empower people to consider and action cultural and organisation change, underpinned by our core values. In the past we have successfully supported staff to consistently deliver and manage quality educational experiences with expanding student numbers and emphasis on skills development. 
The White Paper is a complex agenda for change including widening participation, designing new degrees, and meeting regional skills shortages. Whilst we support the general tone of the White Paper, we are disappointed that there is no recognition of the strategic and operational significance of staff and educational developers in implementing this new agenda. The change agents who will implement the agenda in the White Paper are the community which SEDA works closely with and SEDA is well placed to support the changes to the curriculum embedded in the White Paper. 

The examples below illustrate how SEDA’s provision continues to support many of the key areas identified in the white paper. 
	We have been involved in the setting of national standards for higher education teachers (para 4.14) since we developed the first accreditation scheme for the training of university teachers. In recent times we have recognised the many and varied roles of those supporting teaching and learning in higher education and in November 2002 launched the SEDA Professional Development Framework which has routes not just for learning, teaching and assessing but also supporting learning, supervising postgraduate research and embedding learning technologies, enhancing academic practice and developing professional practice. 

SEDA now focuses its work on supporting and developing those managers of change who provide staff development including those who run the SEDA-PDF recognised awards. 
The SEDA-PDF is based on a set of core outcomes and underpinning values and foregrounds educational processes - particularly the teacher’s role in enabling students to learn. The white paper continues the government agenda to ensure all students become lifelong learners. This approach to teaching which SEDA has supported maintains the quality of the higher education experience and is reflected in the quality judgements made by students. We support the position of student quality judgements as the ultimate proof of a shift from teaching quality assurance processes to supporting the quality of learning (para 4.2). 
We have experience and resources to support many of the important areas in the white paper such as help staff to deal with diversity of student need, aiding completion rates and the training of external examiners (para 4.16). 
We have consistently attempted to raise the importance and value placed on university teaching and many of our members have been involved in implementing systems for rewarding teaching including devising criteria for promotion based on good teaching (para 4.17 and para 4.27).

Areas we would like the HEFCE to consider further
	The white paper recognises the dual profession of lecturers as teachers and researchers. SEDA encourages staff to explore the scholarship of teaching and to conduct research into their own teaching. In this respect, staff and educational developers, as a profession, enable and support staff to develop as reflective practitioners and action researchers of their own practice. This involves collaborating with and providing specialist support for staff to facilitate their work as researchers both into student learning underpinning teaching practices, the effectiveness of learning, teaching and assessment practices to enable student learning, empowering students to achieve learning outcomes, and become lifelong learners.  Discovering ‘what works’, and why it works in teaching, learning and assessment becomes more important with the emerging new curriculum. However, research into teaching has been consistently underfunded with little recognition or reward for staff to engage in such research. We particularly support the aim to support the development of new research areas which are strategically important (paras 2.20 and 2.21) and the HEFCE could use this to make an enormous difference to the scholarship of teaching across all disciplines.

Whilst we welcome the investment and commitment in establishing Centres of Teaching Excellence (paras 4.28-4.30), our experience of supporting key practitioners leads us to conclude that the money could be more effective if allocated differently. What is needed now to deliver the new agenda is an infrastructure which supports implementation and change rather than just dissemination of good practice. We have learnt a great deal about dissemination, consultancy and change and, with a focus on the management of change, we suggest that the planned Centres are larger than they need be. Smaller pots of money have a wider reach both within and between organisations. We are keen to see that the Centres are thematic rather than based purely around the teaching of a subject within a certain department (e.g. ‘work based learning in vocation subjects’, or ‘e-learning in professional development’). The criteria for the award of Centres obviously need to be developed and clarified and we would welcome being involved in these discussions. 
We have made a separate response to the final report of the Teaching Quality Enhancement Committee (para 4.25).

In summary, SEDA generally is supportive of the agenda outlined in the white paper and we are keen to see that organisations such as ours are enabled to deliver it. We have a strong, proven track record in empowering HE staff to deliver change and we welcome discussions with the HEFCE about our continued role. 



