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Session Learning Outcomes  
 
By the end of this session, delegates will be able to: 
 

 Identify ways in which the professional recognition process can promote wider 
engagement with colleagues around teaching and learning  

 Identify ways in which the professional recognition process can promote the 
development of inter- and intra-professional relationships and groups 

 
 
Session Outline 
 

There is significant growth in the number of UK and overseas institutions seeking 
opportunities for staff to gain professional recognition for their effective practice in higher 
education. For many, this has been through the development of HEA accredited continuing 
professional development (CPD) schemes. As of 2017, 151 institutions in 4 countries operate 
such schemes leading to the award of Fellowships in all categories (HEA data, Feb 2017), 
resulting in the award of over 85.000 HEA fellows (ibid). Early evaluations suggest these 
schemes are positive in their influence, however, to date, this is largely anecdotal. An early 
study by Spowart et. Al. (2015 p1) is one of few. It posed the question ‘how institutions 
recognise and reward individuals’ commitment to teaching and learning’ by exploring the 
experiences of staff engagement with one institutional scheme. It is timely, therefore, to 
extend understanding by focusing on perceived impacts from a participant perspective across 
a wider range of institutions.  
 
This study explores the perceived longitudinal impact that engagement with institutional 
routes to Fellowship has had on staff in universities in the UK and Australia. Interestingly, 
although Fellowship is awarded at the individual level, this study has surfaced evidence that 
the Fellowship process creates opportunities for new connections and networks e.g. through 
a focus on dialogue and use of mentoring. This paper reflects on our findings, focusing on the 
benefits of engagement with recognition processes, and the value of broader collegial 
discourse on teaching (Spiller, 2002; Clark, 2001) through: 
 



 recognition as a trigger for ongoing engagement with learning and teaching and the 
development of meaningful communities of practice (Wenger, 2000); 

 the value of recognition in brokering new professional relationships and expanding the 
usual “significant networks” (Roxå & Mårtensson, 2009); 

 empowering the wider professional HE community. 
 
 
Session Activities and Approximate Timings 
 

 Overview of research project and initial findings (15 minutes)  

 Group discussion: Opportunities for group development in recognition processes – based 
on quotes from data gathered plus opportunities for participants to input their experiences 
(10 minutes)  

 Group discussion: Sustaining expectations – implications for academic developers in 
supporting communities of practice ‘beyond fellowship’ (10 minutes)  

 Round up of findings (5 minutes)  

 Q&A (5 minutes) 
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